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SECTION I. PROGRAM-LEVEL STUDENT LEARNING OUTCOME ASSESSMENT STATUS
	[bookmark: _Hlk39577570]Program-Level Student Learning Outcome (Program SLO)
	Put an “X” if Data were Collected for this SLO in 2023-2024

	#1: List Program SLO in full
	

	#2:  List Program SLO in full
	

	#3:  List Program SLO in full
	

	#4:  List Program SLO in full
	

	#5:  List Program SLO in full
	

	#6:  List Program SLO in full
	



  
Department:

Program Name:

NYSED CODE:

Table 1. Program-Level Student Learning Outcome (Program SLO) Data Collection for 2023-2024

Add rows for outcomes as needed


SECTION II. PROGRAM INFORMATION

Table 2. Program Information

	Description of Program (from Catalog):


	Program Assessment Cycle Length:

	Total Program Enrollment Fall 2023:

	Program Coordinator/Contact*:

	URL for published Program-Level Student Learning Outcomes (please complete URL):  



*While a single coordinator may be completing the assessment report, program-level assessment is strongest when multiple faculty are participating in the assessment process.

SECTION III: MAPPING OF PROGRAM-LEVEL STUDENT LEARNING OUTCOMES TO COLLEGE MISSION
[bookmark: _Hlk28938665]Recoded Brooklyn College Mission Statement for Mapping
	College Mission Statement
	Code

	Brooklyn College provides a transformative, distinctive, and affordable education to students from all backgrounds. We are proud of our history of intellectual freedom and academic excellence, as well as our location in a borough known for innovation, culture, and the arts.
	CMS_1

	We have a special commitment to educate immigrants and first-generation college students from the diverse communities that make up our city and state.
	CMS_2

	Our striving spirit reflects our motto: "Nothing without great effort." Through outstanding research and academic programs in the arts, business, education, humanities, and sciences, we graduate well-rounded individuals who think critically and creatively to solve problems. 
	CMS_3

	They become leaders who transform their fields and professions and serve our increasingly global community.
	CMS_4



Table 3. Alignment of Program-Level Student Learning Outcomes (Program SLOs) to College Mission
IMPORTANT NOTE. This only needs to be done once unless the Program SLOs and/or College Mission is/are updated. 
Directions: Please indicate how each Program SLO aligns to the college mission by marking with an "X" or write a supporting statement of how the Program SLOs support the College’s mission below.	

	[bookmark: _Hlk28938780]Program-Level Student Learning Outcome (Program SLO)
	CMS 1
	CMS 2
	CMS 3
	CMS 4

	Program SLO #1:
List the full Program SLO here
	
	
	
	

	Program SLO #2:

	
	
	
	

	Program SLO #3:

	
	
	
	

	Program SLO #4:

	
	
	
	

	Program SLO #5:

	
	
	
	


Add rows for outcomes as needed

Supporting Statement (required if Table 3 is not completed):


SECTION IV: MAPPING OF PROGRAM-LEVEL STUDENT LEARNING OUTCOMES TO INSTITUTIONAL OUTCOMES
Table 4. Alignment of Program-Level Student Learning Outcomes (Program SLOs) to Institutional Outcomes
IMPORTANT NOTE. This only needs to be done once unless the Program SLOs and/or the Institutional Outcomes is/are updated. 
Directions: Please indicate how each Program SLO aligns to the Institutional Outcomes by marking with an "X" or write a supporting statement of how the Program SLOs support the Institutional Outcomes.
	
	[bookmark: _Hlk28945409]Program-Level Student Learning Outcome (SLO)
	Think critically and creatively
	Effectively express their thoughts
	Make sound ethical judgments
	Integrate knowledge from diverse sources
	Become an informed and responsible citizen of the world

	Program SLO #1:
List the full Program SLO here
	
	
	
	
	

	Program SLO #2:

	
	
	
	
	

	Program SLO #3:

	
	
	
	
	

	Program SLO #4:

	
	
	
	
	

	Program SLO #5:

	
	
	
	
	


Add rows for outcomes as needed

Supporting Statement (required if Table 4 is not completed):


SECTION V: ASSESSMENT, EVALUATION OF RESULTS, AND IMPROVEMENT PLANNING

One Program-Level Student Learning Outcome (Program SLO) is listed in this template, but please continue to populate the template for all outcomes you will be assessing in this report, i.e., Outcome 2, Outcome 3, etc.

1. Program SLO Assessed in 2023-24 – List Full Outcome 



2. Data/Evidence & Evaluation Process. 
There should be at least one piece of direct evidence of student learning for each Program SLO that is assessed. Middle States Commission on Higher Education examples of evidence are in Appendix A.
For the outcome, indicate what data/evidence was collected.

Course(s):

Number of Sections Offered:

Number of Sections Used to Conduct the Assessment:

Total Number of Students Assessed: 

Assessment Instrument(s) Used to Collect the Data (e.g., capstone project, exam):


3. What were the results of the analysis of the assessment data?








4. Were there improvement strategies developed based on the assessment results?
If yes, discuss below.
If no, explain why (were program expectations met?) OR if improvement strategies are being planned and reported during the next academic year.













5. Was the Program SLO previously assessed between 2017-2018 and 2022-2023?
If yes, please indicate the year(s) of data collection and if any change in results was observed.
If no, please indicate “Baseline Year” below.



6. Discussion of Budgetary Considerations for Outcomes Assessment
Please provide a description and appropriate data-based justification for the following:  
What, if any, resources or budgetary changes are needed within the program to address areas of focus suggested by the assessment data/evidence?


7. Comments
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APPENDIX A


Document retrieved from MSCHE.org on March 14, 2018.


image1.png
ExXAMPLES OF EVIDENCE OF STUDENT LEARNING

C = evidence suitable for course-level as well as program-level student learning

Direct (Clear and Compelling) Evidence of What Students

Are Learning

¢ Ratings of student skills by field experience supervisors

*  Scores and pass rates on appropriate licensure/ certification
exams (e.g., Praxis, NLN) or other published tests (e.g.,
Major Field Tests) that assess key learning outcomes

*  “Capstone” experiences such as research projects,
presentations, theses, dissertations, oral defenses,
exhibitions, or performances, scored using a rubric

*  Other written work, performances, or presentations, scored
using a rubric (C)

*  Portfolios of student work (C)

*  Scores on locally-designed multiple choice and/or essay
tests such as final examinations in key courses, qualifying
examinations, and comprehensive examinations,
accompanied by test “blueprints” describing what the tests
assess (C)

*  Score gains between entry and exit on published or local
tests or writing samples (C)

*  Employer ratings of employee skills

*  Observations of student behavior (e.g., presentations, group
discussions), undertaken systematically and with notes
recorded systematically

*  Summaries/analyses of electronic discussion threads (C)

¢ “Think-alouds” (C)

¢  Classroom response systems (clickers) (C)

*  Knowledge maps (C)

*  Feedback from computer simulated tasks (e.g., information
on patterns of actions, decisions, branches) (C)

¢ Student reflections on their values, attitudes and beliefs, if
developing those are intended outcomes of the course or

program (C)

Indirect Evidence of Student Learning

(Signs that Students Are Probably Learning, But Exactly

‘What or How Much They Are Learning is Less Clear)

*  Course grades (C)

¢  Assignment grades, if not accompanied by a rubric or
scoring guide (C)

*  For four-year programs, admission rates into graduate
programs and graduation rates from those programs

*  For two-year programs, admission rates into four-year
institutions and graduation rates from those institutions

*  Quality/reputation of graduate and four-year programs into
which alumni are accepted

*  Placement rates of graduates into appropriate career
positions and starting salaries

*  Alumni perceptions of their career responsibilities and
satisfaction

*  Student ratings of their knowledge and skills and reflections
on what they have learned in the course or program (C)

*  Questions on end-of-course student evaluation forms that
ask about the course rather than the instructor (C)

*  Student/alumni satisfaction with their learning, collected
through surveys, exit interviews, or focus groups

*  Voluntary gifts from alumni and employers

*  Student participation rates in faculty research, publications
and conference presentations

*  Honors, awards, and scholarships earned by students and
alumni

Evidence of Learning Processes that Promote Student
Learning (Insights into Why Students Are or Aren’t
Learning)

Transcripts, catalog descriptions, and course syllabi,
analyzed for evidence of course or program coherence,
opportunities for active and collaborative learning, etc. (C)
Logs maintained by students documenting time spent on
course work, interactions with faculty and other students,
nature and frequency of library use, etc. (C)

Interviews and focus groups with students, asking why they
achieve some learning goals well and others less well (C)
Many of Angelo and Cross’s Classroom Assessment
Techniques (C)

Counts of out-of-class interactions between faculty and
students (C)

Counts of programs that disseminate the program’s major
learning goals to all students in the program

Counts of courses whose syllabi list the course’s major
learning goals

Documentation of the match between course/program
objectives and assessments (C)

Counts of courses whose final grades are based at least in
part on assessments of thinking skills as well as basic
understanding

Ratio of performance assessments to paper-and-pencil tests
©

Proportions of class time spent in active learning (C)
Counts of courses with collaborative learning opportunities
Counts of courses taught using culturally responsive
teaching techniques

Counts of courses with service learning opportunities, or
counts of student hours spent in service learning activities
Library activity in the program’s discipline(s) (e.g., number
of books checked out; number of online database searches
conducted; number of online journal articles accessed)
Counts of student majors participating in relevant co-
curricular activities (e.g., the percent of Biology majors
participating in the Biology Club)

Voluntary student attendance at disciplinary seminars and
conferences and other intellectual/cultural events relevant to
a course or program (C)

Suskie, L. (2009). Assessing student learning: A common sense
guide (2™ ed.). San Francisco: Jossey-Bass.
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